[bookmark: _ba7h1assidqk]Preface
Introducing ABA Plug-N-Play
As a behavior analyst who’s spent years grappling with a straightforward question, I’m writing this: how do we actually make social skills practice happen in the real world of ABA?
The truth is, most social skills programs and curricula available are beautiful in theory but challenging to implement in practice. They come with long group structures, extensive preparation, and a level of time and staffing that simply doesn’t exist in most clinics, homes, or schools. I respect those programs deeply—I’ve learned from them—but every time I tried to use them, I found myself spending hours chopping, rearranging, and retrofitting, just to make them workable in my setting.
Here’s the thing: analysts already know how to assess, program, and write goals. What’s missing is the bridge between those goals on paper and real opportunities for kids actually to practice them. Social skills don’t magically emerge in a 1:1 clinic room, at a kitchen table, or even in a classroom without the intentional contriving of opportunities. That’s where ABA Plug-N-Play comes in.
This series is not about doing the analyst’s job for them. It’s about making that job more manageable. It’s about saying: “You’ve got goals. You’ve got kids. You’ve got environments with their own limits and strengths. Here’s a system you can drop into your sessions tomorrow to create meaningful, replicable opportunities for learning—without spending your nights inventing from scratch.”
The first installment in this series is the BRICKs (Building Reinforcement in Collaborative Kinetics system). It’s my answer to years of trial and error trying to make LEGO-style therapy groups work inside the constraints of ABA therapy models. BRICKs integrates reinforcement with collaborative kinetics—a plug-n-play ABA framework for teaching cooperation, communication, and social problem-solving through structured group activities. Traditional LEGO groups are designed for one adult and several kids, running for 40 minutes to over an hour. In an insurance-driven 1:1 ABA model? Forget it. Group codes are rare, scheduling is a nightmare, and no analyst has extra time lying around.
So BRICKs takes that big, beautiful idea and scales it into something realistic: short, structured, half-hour sessions you can run within the 1:1 framework you already have. No starting from scratch. No reinventing the wheel. Just a plug-in system that works with your setting, not against it.
And this is only the beginning (I hope!). BRICKs is the first ABA Plug-N-Play module. Still, my goal is to continue creating tools like this—contextual curricula that help analysts identify and capture opportunities for real-world goals across social, adaptive, and emotional domains.
Chapter 1
Why BRICKs Exists
If you’re holding this book, chances are you’ve tried (or at least wanted) to run a social skills group in ABA and hit a wall. Maybe the wall was staffing. Maybe it was scheduling. Maybe it was the “that’s not billable” conversation. Or maybe it was just the reality that no matter how well you write goals, social opportunities don’t magically appear in the 1:1 therapy model.
I’ve been there. For years, I have tried to establish LEGO therapy groups across clinics, homes, and schools. Every time, I ran into the same barriers:
· Time: Most group models are 40–90 minutes long, while ABA sessions often run in 15-minute instructional units. This mismatch typically results in unfinished activities and frustrated learners and staff.
· Staffing: Traditional groups typically involve one adult and multiple children, but insurance-driven ABA often requires a 1:1 staff-to-learner ratio, making large groups logistically challenging.
· Logistics: Scheduling multiple learners simultaneously, navigating group billing codes, and managing the overall administrative burden often make it challenging to set up ongoing groups within a typical ABA service model.
The result? Social skills goals get written, but they rarely see enough practice to make a difference in a child’s life. Behavior analysts spend valuable time adapting curricula, often to little avail, because the fundamental structure of ABA sessions makes group work difficult.
BRICKs was designed to change that.
This program is not a new curriculum full of canned lessons, nor is it a set of “magic” targets that will fit every learner. Analysts already know how to write goals. What most of us need is a way to create repeated, structured opportunities to practice those goals in environments where opportunities don’t naturally exist.
That’s what BRICKs does. It provides a structure—a plug-in system—that works within the reality of 1:1 ABA, while still offering kids the social practice they desperately need. So BRICKs allows for individualized billing and programming within a group structure.
Instead of starting from scratch with groups that require huge chunks of time, you can take learners you already work with, put them in the same space, and run short, focused LEGO-based sessions. Each session is designed to be meaningful, replicable, and sustainable without requiring extra staff, hours of prep, or special funding.
Think of BRICKs as the bridge between the goals you’ve already identified and the opportunities you’ve been struggling to create. It doesn’t replace your clinical judgment; it simply makes it possible to put your judgment into action.

Chapter 2
How BRICKs Works
BRICKs is a structure, not a script. It’s designed to integrate into the 1:1 ABA model seamlessly (well, as much as possible), you’re already running—no special codes, no extra staffing, and no hours of prep. The program establishes a consistent flow for social learning while allowing you, the behavior analyst, to determine the targeted goals and measure progress. Imagine all learners and their RBTs gathered around a single table, collectively contributing to one central LEGO® model using a single set of instructions. This shared focus naturally contrives opportunities for joint attention, turn-taking, and problem-solving around a single, common goal.
At its core, a BRICKs session is about:
1. Creating a shared build (learners are all working collaboratively, not separate projects)

2. Using roles and materials to contrive opportunities for communication, flexibility, and collaboration naturally.

3. Keeping the time manageable (15–30 minutes, depending on your learners and context).

4. Repeating often enough to give skills a chance to generalize.

The flow looks something like this:
[bookmark: _3p1fmvbodgmh]1. Set the Stage
· Learners are in the same space with their 1:1 staff (who remain active participants, not passive shadows).

· A facilitator (this can be a behavior analyst or one of the RBTs running alongside a learner) introduces the activity and assigns roles.

· Start small: a simple 10–30 piece model is plenty for the first few sessions. This helps you get a sense of the group’s “bricks-per-minute” pace and prevents frustration when time runs out.

[bookmark: _h2w2zzhmz26n]2. Assign Roles
Each learner gets a role that sets up opportunities for interaction. Classic examples:
· Builder: physically puts pieces together. This is usually the coveted role of most members, obviously, but they don’t have the plan or the materials. They build based on the information and supplies given to them by the Engineer and Supplier.

· Supplier: finds and hands over pieces. They search the shared pile of bricks based on the Engineer's description and the Builder's need.

· Engineer: gives verbal instructions or shows the steps. They refer to the single instruction sheet for the next step, and then communicate that to the Supplier and Builder.

· Peer Stand-In: another RBT can occasionally rotate into a learner role to model flexibility or contrive more practice.
All the roles must work collaboratively in their assigned roles to be successful in the build. The Builder is the hands, but without the Supplier's pieces and the Engineer's directions, their hands are idle. The Engineer holds the plan, but their instructions are useless if the Builder isn't ready to build or the Supplier can't find the right brick. 
All these roles naturally contrive opportunities for communication, flexibility, and collaboration. 
Roles rotate each session, maintaining balance and ensuring exposure to various social demands. It's not just about assigning roles; it's about the structure forcing these interactions to happen for the build to be successful.
[bookmark: _8bpb438j1g24]3. Run the Build
· The group works together on the model with their roles.

· The facilitator keeps things moving, prompting as needed but allowing natural communication first.

· It’s okay—and expected—that the model might not get finished in one session. That becomes part of the learning.

Note: For some learners, walking away from an unfinished project is itself a meaningful goal. You can decide whether to target that directly or simply use it as practice in flexibility.
[bookmark: _44uxft2fgxoa]4. Wrap It Up
· When time’s up, the group cleans up together.

· The facilitator highlights a moment of success (e.g., “I liked how you shared pieces when you both needed them”).

· Data is recorded on whichever goals were in play (communication, flexibility, turn-taking, etc.).

[bookmark: _a4pr0l6isd51]Why It Works
BRICKs works because it doesn’t fight against the constraints of clinical ABA. Instead, it uses them:
· The 1:1 staff ratio means every learner has built-in scaffolding.

· Short sessions align with the billing model and the typical learner's attention span.

· Roles make interaction inevitable, not optional.

Analysts don’t need a new curriculum or hours of prep—they just need a repeatable structure. BRICKs makes contriving social opportunities as routine as running a DTT or NET program.
[bookmark: _x0n7quxena8]

[bookmark: _vcoy5zrn3dbu]Chapter 3 
[bookmark: _itq4qo4ckio6]Setting the Stage
Every great program starts with a solid foundation. The BRICKs Program is no different—it just happens to be made of actual bricks (the LEGO® kind). But before the first piece clicks into place, the environment, expectations, and supports need to be thoughtfully set up. This chapter is about preparation: ensuring the conditions are right so that your learners—and your RBTs—are set up for success.

[bookmark: _d6zwmxixgsi7]Materials You’ll Need
The beauty of this program is that it doesn’t require an endless Amazon shopping spree or hours of prep. Here’s the basic toolkit:
· LEGO® bricks or compatible blocks: Mixed sizes, shapes, and colors. (Start simple—10–30 piece builds for early sessions.)

· Build Instructions or Model: Printed, digital, or improvised (simple models are recommended for beginners).

· Table or floor space: Neutral, clutter-free environment.

· Visual supports (optional): Turn-taking cards, visual timers, and role reminder cards.

· Reinforcers: Individualized per learner.


[bookmark: _4o9jyyocfqw8]Group Access Skills
Before learners can meaningfully engage in the BRICKs session, there are a few “group access” skills to consider. These are not gatekeepers or prerequisites—they’re simply skills that make participation easier. Think of them as helpful entry points rather than strict requirements:
· Tolerating sitting near peers.

· Handling materials without aggression or refusal.

· Waiting for short periods (even a few seconds).

· Accepting adult guidance.

· Engaging in simple imitation or shared attention.

📌 Tip: If a learner struggles with these, don’t exclude them—adjust the session. Start smaller, scaffold more heavily, or embed their goals into the group.

[bookmark: _5xcq34w1qomj]Setting Up the Space
Where and how the group happens matter just as much as the activity itself.
· Minimize distractions: Use fewer competing toys and reduce noise.

· Predictability: Same spot, same structure each session if possible.

· Defined roles: Have RBTs/facilitators know their parts before learners arrive.

· Flexibility: Be prepared for mess, restarts, or walking away early.


[bookmark: _q8yq8lpr1oqv]Facilitator Roles
The BRICKs Program is designed to work within a 1:1 staff-to-learner ratio. That means no “extra” adults are needed to make it happen. Instead, RBTs (or paras in a school setting) can take on dual roles:
· Supporting their assigned learner.

· Taking a peer role within the group if needed.

· Running the facilitator script if assigned.

This flexibility is key: you don’t need a perfectly staffed group to run meaningful social skill opportunities.

[bookmark: _yxzzln9n4428]Build Length and Completion
One of the most common barriers to group-based building programs is the lack of time. A 30-minute session doesn’t leave much room for complex builds. Here’s how to manage:
· Start small: 10–30 piece builds to establish pacing.

· Track build time: Notice how many “bricks per minute” the group can manage.

· Plan for unfinished builds: Sometimes the group won’t finish, and that’s okay. This can become a learning opportunity around flexibility and transition.

· Individualized goals: For some learners, leaving an unfinished build may be just as important as completing one.


[bookmark: _n5b21h6ls5uq]Analyst Tips for RBTs
Analysts can use this program to coach RBTs on when to jump in and when to let peers figure it out:
· Jump in if: safety is at risk, materials are being destroyed, or the learner is completely disengaged.

· Hold back if: the learners are negotiating, experimenting, or working through a small conflict.

· Model strategies: Narrate aloud (“Hmm, I wonder where this piece goes…”) to prompt problem-solving without telling them directly.
[bookmark: _uqwv1nvk9shx]

[bookmark: _7jz5qzq0haz3]Chapter 4
[bookmark: _ntknyd7rvqeg]Running a Session (Step-by-Step)
You’ve got your space set, your materials ready, and your staff briefed. Now it’s time to bring the BRICKs session to life. This chapter guides you through the structure of a typical session, enabling your team to hit the ground running.

[bookmark: _t1wkaqwnhclg]Session Flow Overview
A standard BRICKs session runs about 30 minutes. The flow is predictable, so learners know what to expect, while still leaving room for flexibility and creativity.
1. Warm-Up (3–5 minutes)

2. Role Assignment (2–3 minutes)

3. Build Activity (15–20 minutes)

4. Wrap-Up & Reinforcement (5 minutes)


[bookmark: _gh03bso1ujug]1. Warm-Up (3–5 minutes)
The warm-up sets the tone and transitions learners into the group mindset.
· Greet each learner individually.

· Present the materials visually (but don’t allow free play yet).

· Use a simple “check-in” routine—this could be a visual schedule, a reminder of group expectations, or a “what role do you want to try today?” question.

📌 Tip: Analysts can embed individual learner goals here (e.g., manding for a role, answering a social question, tolerating a greeting).

[bookmark: _ypks9yllpxrd]2. Role Assignment (2–3 minutes)
BRICKs utilizes defined roles, allowing learners to share responsibility and practice cooperation. The most common roles are:
· Builder: Connects pieces based on instructions.

· Supplier: Finds and hands over the needed pieces.

· Engineer: Checks instructions, guides sequence, and keeps track of progress.

Roles can rotate during or across sessions. Staff can also “play peer” if you don’t have enough learners.
📌 Reminder: Roles aren’t just jobs—they’re opportunities for goal targeting (e.g., waiting, requesting, turn-taking, leadership).

[bookmark: _cplneoc5gw4y]3. Build Activity (15–20 minutes)
This is the heart of the session. Everyone contributes to a shared build, working as a team to complete the model.
· Start simple: 10–30 pieces for the first few sessions.

· Observe pace: Track “bricks per minute” to gauge group stamina.

· Encourage communication: Prompt learners to ask, wait, and negotiate.

· Expect imperfection: Builds might not finish on time—or at all. That’s okay!

🎯 Analyst Note: Walking away from an unfinished build may be an intentional goal for specific learners who struggle with flexibility.

[bookmark: _lm5g9rtmvtms]4. Wrap-Up & Reinforcement (5 minutes)
The ending matters. A predictable wrap-up helps with transition and reinforces participation.
· Review the build: “Look what we made together!”

· Celebrate effort: Praise teamwork, flexibility, and problem-solving—not just completion.

· Reinforce: Deliver individualized reinforcers (verbal, tokens, breaks, etc.).

· Preview next time: “Next time we’ll try a build with wheels!”


[bookmark: _8bynlxea43jh]Analyst Guidance
· Scaffold, don’t script: Allow RBTs to support learners naturally without micromanaging.

· Prioritize goals: Decide beforehand which learner goals will be targeted and ensure staff know how to identify them.

· Flexibility is the goal: Remember, BRICKs is as much about coping with change, waiting, and social negotiation as it is about snapping bricks together.

You now have a repeatable structure that strikes a balance between predictability and opportunities for individualized learning. Every session won’t look perfect—but that’s the point. The “messy middle” is where the fundamental social skills grow.
[bookmark: _ck9lacgq17w9]

[bookmark: _xrz2l3axehut]Chapter 5
[bookmark: _xzkjmjcja753]Goal Mapping and Data Collection
One of the most common frustrations analysts share is: “I know what goals I want to target, but how do I set up enough opportunities actually to work on them?”- That’s precisely why BRICKs exists.
This chapter shows you how to map learner goals onto BRICKs sessions and how to collect meaningful data without drowning staff in paperwork.

[bookmark: _ylltc49fo242]1. Why Goal Mapping Matters
BRICKs isn’t a curriculum that tells you which goals to pick—it’s a plug-n-play context that creates space for goals you’ve already selected. As the analyst, you bring the clinical priorities to the table. BRICKs simply helps those priorities show up more often, in a natural and motivating way.
Think of it as setting the stage: you decide the learning objectives, and BRICKs provides the scene where they can play out.

[bookmark: _uqf7c01kalld]2. Aligning Goals with BRICKs Activities
Here’s how common domains can be embedded directly into the BRICKs session flow:
· Communication

· Requesting (manding) a brick from the Supplier

· Commenting (tacting) on progress (“It’s almost done!”)

· Protesting respectfully when a mistake is noticed

· Social/Group Access Skills

· Waiting for your turn in a role

· Sharing limited materials

· Accepting role assignments

· Flexibility & Emotional Regulation

· Tolerating changes in the plan (e.g., unfinished build)

· Coping with mistakes or misplaced pieces

· Walking away from a build mid-progress

· Executive Functioning

· Following multistep instructions

· Tracking sequence of steps as Engineer

· Organizing bricks by color/shape (VP/MTS)

· Play & Creativity

· Expanding from model builds to free builds

· Negotiating group “themes” for original builds

· Taking pride in group creations


[bookmark: _lugrnscvtvqb]3. Examples Across Learner Levels
Here’s how the same activity can flex depending on learner needs:
· Early Learner:

· Goal: Manding for “blue brick” with 1-word utterance.

· Data: Frequency count of spontaneous vs. prompted mands.

· Intermediate Learner:

· Goal: Waiting 10 seconds for a role turn without protest.

· Data: Partial interval recording of waiting with/without problem behavior.

· Advanced Learner:

· Goal: Negotiating role changes with peers using full sentences.

· Data: Event recording of successful vs. unsuccessful negotiations.


[bookmark: _677gdg5grq2n]4. Keeping Data Simple
Data should never derail the session. RBTs need to support learners first, then jot down what happened. Keep systems lightweight:
· Tally Sheets: Quick marks for frequency (e.g., mands, protests).

· Interval Recording: Small grids for behaviors like waiting or staying with group.

· Rubric Checklists: For higher-level goals (e.g., negotiation, problem-solving).

📌 Tip: Use pre-filled data sheets where the targeted goals are already written in. Analysts may change them weekly, but staff don’t have to guess what to track.

[bookmark: _sp9kacpotry1]5. The Analyst’s Role
· Pre-Session: Choose 1–3 priority goals per learner.

· During Session: Coach staff lightly, but don’t overtake. The session should feel natural.

· Post-Session: Review data, note patterns, and adjust targets.

Remember: BRICKs doesn’t do your programming for you—it makes your programming actually happen.


Chapter 6
[bookmark: _dwt5qxi3gx62]Troubleshooting & Common Barriers
No matter how polished a system looks on paper, the real test is what happens in the clinic, at home, or in a classroom on a Tuesday afternoon when everyone is tired and the bricks are flying. This chapter is your safety net: what to do when things don’t go according to plan.

[bookmark: _k07fo4cu7w95]1. Common Barriers & Quick Fixes
Barrier 1: The session takes too long (or not long enough).
· Why it happens: The group’s “bricks per minute” build speed was over- or underestimated.

· Fix: Start with smaller models (10–30 pieces) until you learn the group’s pace. End early if needed—walking away from unfinished work may itself be a goal.

Barrier 2: Learners don’t want to stay in their roles.
· Why it happens: Roles feel too restrictive, repetitive, or don’t match the learner’s strengths.

· Fix: Rotate roles frequently, or allow role “trades” as a built-in flexibility goal. Use reinforcement for role persistence.

Barrier 3: One learner dominates the build.
· Why it happens: High skill level, strong personality, or limited patience.

· Fix: Give advanced learners leadership or “coach” roles. Structure turn-taking clearly (e.g., one step per role before switching).

Barrier 4: Frustration over mistakes or missing pieces.
· Why it happens: Rigidity or perfectionism.

· Fix: Treat errors as teachable moments. Prompt flexible language (“That’s okay, let’s try again”) and reinforce coping behaviors.

Barrier 5: Staff feel overwhelmed with data collection.
· Why it happens: Too many goals tracked at once.

· Fix: Prioritize. No more than 1–3 goals per learner per session. Simplify sheets, or alternate focus days for different learners.


[bookmark: _s0pq71pm61zg]2. When the Group Dynamics Don’t Click
Sometimes, the issue isn’t the session—it’s the mix of learners. If behavior problems dominate every attempt:
· Reassess group readiness skills. Maybe one learner needs more 1:1 prep before the group.

· Pair learners strategically. Two early learners may progress faster than one beginner paired with three advanced learners.

· Let staff act as peers for practice until learners are ready for true peer-to-peer sessions.


[bookmark: _gqyjv1pvk5yx]3. Staff Troubleshooting
Even the best RBTs can hit walls running BRICKs. Common issues:
· Over-prompting: Staff feel pressure to make everything “go right.”

· Solution: Train staff to allow natural errors—social learning happens in the mess.

· Under-prepping: Staff don’t know the build steps ahead of time.

· Solution: Have staff preview instructions before the session. Mark tricky steps in advance.

· Burnout signals: If staff view BRICKs as “extra work,” the system won’t stick.

· Solution: Frame BRICKs as replacing parts of the session, not adding more. Remind them it often makes sessions easier, not harder.


[bookmark: _efi5kvb4ycry]4. When to Stop and Reset
If sessions consistently end in meltdown, refusals, or chaos:
· Pause BRICKs for that learner.

· Rebuild group access skills (waiting, tolerating turn-taking, basic mands).

· Try again with smaller builds, shorter timeframes, or more staff support.

It’s not failure—it’s data.

[bookmark: _2g73d8clqfvq]5. The Analyst’s Checklist for Smooth BRICKs Sessions
Before running a new BRICKs group, ask:
· Do learners have at least 1–2 group access skills?

· Are roles pre-taught or explained clearly?

· Is the build size realistic for the group’s pace?

· Are staff confident in their roles (facilitator, data collector, peer if needed)?

· Have I chosen only a few target goals per learner to avoid overwhelm?

If most of these are in place, you’re ready to build.

✅ By the end of Chapter 6, you’ll know what to do when BRICKs hits snags, so the program doesn’t get abandoned at the first bump in the road.
[bookmark: _s8ue9ko83dm]Chapter 7: Expanding Beyond the Basics
Once learners have the hang of structured builds and role rotations, it’s time to level up. BRICKs doesn’t have to stay locked into step-by-step manuals—it can grow with your learners. This chapter explores advanced variations, creative twists, and ways to generalize skills beyond the table.

[bookmark: _tj9tqch3zcru]1. Increasing Complexity in Builds
· Larger Sets: Gradually introduce 50–100+ piece builds. These test patience, collaboration, and long-term planning.

· Timed Challenges: Set a group timer (e.g., “Let’s see if we can finish this section in 10 minutes”). This builds joint attention and pacing.

· Hidden Instructions: Each learner gets only part of the instructions, requiring collaboration to complete the whole model.


[bookmark: _1rjz84qutwx]2. Free Builds & Creative Play
Once the group demonstrates success with structured builds, introduce free-building sessions:
· Theme Prompts: “Build something you’d find in space” or “Let’s make a playground together.”

· Role Prompts: One learner is the “designer,” describing what to build, while others construct.

· Collaborative Worlds: Multiple sessions where learners add on to an ongoing shared project.

These activities promote imagination, negotiation, and flexible thinking while still allowing data collection on social targets.

[bookmark: _c8f8dizaddat]3. Embedding More Advanced Social Goals
As learners progress, BRICKs can support increasingly subtle or complex targets:
· Perspective Taking: Have learners explain their build decisions and respond to peers’ ideas.

· Problem-Solving: Introduce intentional “mistakes” or missing pieces for the group to fix together.

· Leadership & Coaching: Rotate who acts as the “mini facilitator” alongside the staff.


[bookmark: _ifaeuswwfdxl]4. Generalization Beyond the Table
Don’t let BRICKs stay confined to the clinic. Extend it to real-world contexts:
· School Settings: Small groups at recess or resource time.

· Home: Siblings or parents can rotate into roles.

· Community Programs: Library clubs or afterschool enrichment—perfect practice for group readiness in natural environments.


[bookmark: _6fx6gmk7ozyg]5. When BRICKs Becomes More Than LEGO
The framework isn’t limited to LEGO. Once the teaching structure is familiar, try:
· Building with blocks, magnetic tiles, or even digital building platforms (like Minecraft Education).

· Cooperative art projects, where roles rotate across drawing, coloring, or assembling pieces.

· STEM-based builds (like K’Nex, Snap Circuits) for older learners.

The core structure—roles, rotation, collaboration—remains intact. The materials simply shift to fit interests and developmental stages.

[bookmark: _bobgl2c7rq86]6. Signs You’re Ready to Expand
Not every learner will progress to advanced BRICKs. Watch for:
· Consistent tolerance for unfinished builds.

· Flexibility in role changes and group dynamics.

· Ability to sustain joint attention for at least 20–30 minutes.

· Reduced need for heavy prompting from staff.

When these markers show up, expansion can deepen engagement without overwhelming learners.

[bookmark: _f6bz79m0fn94]7. Analyst Tip
Remember: expanding doesn’t mean abandoning the basics. You can always return to smaller, structured builds when introducing new learners or re-focusing on specific goals. Think of advanced BRICKs as optional DLC—add-ons to enrich the core experience.

✅ By the end of Chapter 7, you’ll see how BRICKs can grow from a structured, contrived system into a versatile, creative platform for ongoing social-emotional learning.
[bookmark: _av7bfwp1o54z]Chapter 8: Troubleshooting & Common Challenges
Even with a flexible, plug-n-play program like BRICKs, real-world applications can get messy. Kids are unpredictable, sessions are full, and staff are human. This chapter isn’t here to shame anyone — it’s here to prepare you for the common “uh-oh” moments and give you practical ways to respond without derailing the whole purpose of the program.

[bookmark: _qa469zifeaae]When Builds Don’t Finish on Time
It will happen — the group runs out of session minutes before the model is complete. Here’s how to handle it:
· Normalize it: Treat unfinished builds as part of the learning process, not a failure.

· Prep ahead: Start with smaller 10–30 piece builds in the early sessions until you know your learners’ “bricks-per-minute” pace.

· Flex goals: Sometimes walking away from an incomplete project is the skill to target (tolerating transitions, handling unfinished work).

· Visual timer: Use a timer so learners can see the build-time running down and prepare for stopping.


[bookmark: _ouqyv6i91346]When Learners Struggle to Walk Away
Some learners find it very hard to stop mid-build, even if time is up.
· Anticipate it: Identify which learners may struggle with transitions and prime them at the start (“We might not finish today, and that’s okay”).

· Consistency: End on time anyway. Sticking to the routine is more valuable than squeezing in “just one more brick.”

· Turn it into a goal: Document and track tolerance for walking away from unfinished projects. This may be a bigger life skill than finishing builds on schedule.


[bookmark: _b37v7ray66om]When Learners Resist Sharing or Collaborating
BRICKs is built on cooperation, but some learners will push back hard against turn-taking or giving up control.
· Keep roles clear: Re-explain the “Engineer/Builder/Helper” roles and rotate them regularly.

· Use reinforcement wisely: Pair sharing with strong social or tangible reinforcement until it becomes easier.

· Prompt fading: If staff are heavily prompting sharing, fade support gradually instead of dropping cold.


[bookmark: _s1ome93imbsf]When Skill Levels Don’t Match
Groups often include learners with very different communication or problem-solving skills.
· Match by roles, not by overall ability: A learner with emerging communication may shine as a Builder, while a more advanced peer can handle Engineer instructions.

· Model flexibility: Staff should model adapting roles to learners’ strengths rather than trying to force an even playing field.

· Highlight progress, not comparison: Frame data and notes around individual gains, not who “did better.”


[bookmark: _z6j786qowsj]When RBTs/Paras Struggle With Fidelity
Sometimes the hardest part isn’t the kids — it’s making sure staff deliver BRICKs as designed without turning it into free-play Lego time.
· Keep the guide visible: RBTs/paras should have a BRICKs quick-reference card nearby during sessions.

· Debrief often: Analysts should build in quick weekly check-ins to troubleshoot with staff.

· Simplify the expectation: Remind staff that they don’t need to teach everything at once — their job is to run the environment so opportunities for goals naturally pop up.


[bookmark: _bh39o62qqc1w]The Big Picture on Troubleshooting
Troubleshooting in BRICKs is less about “fixing problems” and more about embracing the fact that the mess is the point.
· Unfinished builds? That’s a natural opportunity.

· Transition struggles? That’s data worth tracking.

· Sharing meltdowns? That’s the skill to target.

In other words, don’t fight the friction — use it. The very challenges that make BRICKs “messy” are the same moments that make it powerful for social and emotional growth.


[bookmark: _q10m8wevukby]Chapter 9: Data Collection & Progress Monitoring
BRICKs was never meant to be a “fun time with LEGO®” and nothing else. As analysts, we know that without data, it’s just play. The difference with BRICKs is that we’re not trying to force a rigid data sheet on an inherently flexible activity. Instead, we’re giving you simple ways to capture meaningful information that can show growth across learners and sessions.

[bookmark: _yfll7s2wuofl]What to Track
The focus is on behaviors that matter for group access and social success, not on whether a tower reaches ten bricks high. Examples include:
· Communication: Did the learner request pieces, clarify instructions, or respond to peers?

· Collaboration: Did the learner take turns, share materials, or tolerate peer input?

· Flexibility: Did the learner handle changes, tolerate incomplete builds, or switch roles without distress?

· Engagement: Did the learner remain with the group and participate in the activity for the session duration?


[bookmark: _6vwl4xzd59f]Data Collection Methods
You don’t need to reinvent the wheel here. Choose the system that best fits your environment and staff capacity:
· Cold Probe Data: Track a small set of defined targets (e.g., “Accepts unfinished build” — Y/N per opportunity).

· Frequency/Event Recording: Useful for high-interest behaviors like turn-taking or initiating with peers.

· Duration: Capture how long a learner engages in their role before drifting off-task.

· Rubric/Rating Scale: For social behaviors that are too nuanced for a simple yes/no, use a 1–5 scale for quality of interaction.


[bookmark: _ahfqcp8j03vz]Making Data Sustainable
The biggest threat to social programs isn’t lack of goals — it’s the weight of data collection. Keep it light and purposeful:
· One domain at a time: Don’t try to track every possible skill in one session. Pick 1–2 learner-specific priorities.

· Staff-friendly formats: Use checkboxes, tallies, or rubrics — not long narrative logs.

· Analyst oversight: Analysts should rotate which skills are sampled each session to build a full picture over time.


[bookmark: _4f5lh9kiwuj8]Analyzing Progress
BRICKs data won’t look like DTT mastery sheets — and it shouldn’t. Look for:
· Trends, not trials: Is collaboration improving across weeks? Is flexibility increasing?

· Generalization moments: Are skills emerging outside BRICKs sessions? (e.g., tolerating unfinished art, taking turns in recess).

· Goal alignment: Does the learner’s BRICKs performance reflect progress toward broader treatment plan goals?


[bookmark: _b7iefgr2h5ih]Using Data to Shape Sessions
Progress monitoring should feed back into programming:
· If turn-taking is mastered → rotate in more complex roles.

· If flexibility is lagging → engineer more “unfinished build” or “role switch” opportunities.

· If collaboration is inconsistent → pair with a peer model and scaffold prompts.


[bookmark: _36yui7skbeby]The Takeaway
Data in BRICKs is meant to capture the social story unfolding in the session — not reduce it to sterile numbers. By keeping it streamlined and tied to meaningful behaviors, you’ll have a record that shows families, schools, and payors that yes, this is structured, measurable ABA — just in a format that looks like play.
[bookmark: _8rlxtmncl4b8]Chapter 10: Partnering with Parents & Caregivers
BRICKs isn’t just about what happens in the therapy room. For real impact, the skills practiced here need to spill into the rest of the child’s world. That’s where parents and caregivers come in. If they understand the purpose of BRICKs and how to support it at home, the program becomes more than a 30-minute session — it becomes a bridge to everyday life.

[bookmark: _gwa8oeowa959]Explaining BRICKs to Families
Keep it simple. Parents don’t need a lecture on the history of LEGO® therapy or the nitty-gritty of task analysis. What they do need is a clear picture:
· “BRICKs is a way for your child to practice important social skills like taking turns, being flexible, and working with others — but in a format that feels like play.”

· Emphasize that sessions are structured, not “just playing with LEGOs.”

· Let them know that the same ABA principles guiding all their child’s programs are at work here — just applied in a creative, collaborative setting.


[bookmark: _3gfbvb4imxgt]Sharing Progress
Parents want to know: What is my child actually learning in here? A few strategies:
· Highlight real-world wins: Instead of “He tolerated a role switch,” try, “He stayed calm when another child took his role — that shows he’s learning to be flexible.”

· Send snapshots: A photo of the day’s build (when appropriate) can be a powerful visual anchor for sharing progress.

· Translate data: Convert rating scales or cold probe sheets into plain language: “This week, she took turns 8 out of 10 times without a reminder.”


[bookmark: _8ebpfgdn7sfb]Home Connections
Families often ask how they can help. Offer simple, sustainable suggestions, such as:
· Building small models together at home, with parents modeling role changes or unfinished projects.

· Practicing waiting for pieces or trading materials.

· Using BRICKs language at home: “Let’s switch roles” or “It’s your turn to be the builder.”

Make it clear that these are opportunities, not homework. Parents shouldn’t feel pressured to replicate the full session — just to notice and encourage natural opportunities when they arise.

[bookmark: _8piy01to4wqo]Caregiver Goals
Sometimes, the most impactful goals in BRICKs aren’t for the child — they’re for the adults. Examples:
· Daily Checkpoint Goals: Caregivers arriving on time so their child can fully access the session.

· Consistency Goals: Following through with communication supports (AAC devices, visuals) at home.

· Modeling Goals: Practicing flexibility or calm redirection when activities don’t go as planned.

These can be tracked and reinforced just like learner goals, making families true partners in the process.

[bookmark: _nh9n13lhl3sf]Troubleshooting with Families
Not every parent will see the value right away. Common concerns include:
· “It just looks like play.” → Explain how structured play is the vehicle for teaching complex social behaviors.

· “He already builds LEGOs at home.” → Clarify the difference between solo building and structured group collaboration.

· “How does this connect to his IEP/treatment plan?” → Tie BRICKs outcomes directly to functional, measurable goals.


[bookmark: _klczoawvydwd]The Takeaway
When families understand BRICKs, they stop seeing it as an “extra” and start seeing it as an essential. By embedding caregiver roles, goals, and communication into the program, BRICKs transforms from a clinic activity into a shared language of growth across settings.

[bookmark: _qrek4kdhctwh]Chapter 12: Closing & Next Steps
You’ve now got the framework for running BRICKs in your setting — whether that’s a clinic, school, or home. This isn’t meant to sit on a shelf as “just another curriculum.” BRICKs is built to be opened, plugged in, and used tomorrow with the learners you already support.

[bookmark: _8yiv6pq0ts1j]Remember Why BRICKs Exists
· It’s not a new burden. You don’t need to recruit an entire group, create a new schedule, or buy expensive kits.

· It’s not doing the BCBA’s job. Your programming skills, your assessment skills, and your clinical judgment are still at the center.

· It’s a bridge. It takes the best parts of social-skills curricula and makes them workable in real ABA settings — even under the restrictions of insurance, scheduling, and staffing.


[bookmark: _pjogk6knzmy2]Where to Go from Here
1. Pilot it small. Start with a short 10–30 piece model, one or two kids, and a single round of roles. Learn your learners’ “bricks per minute.”

2. Iterate. Notice where the friction points are (unfinished builds, refusing roles, wandering attention). Those are the goals.

3. Expand. Once BRICKs feels natural, add more learners, larger builds, or thematic challenges.

4. Generalize. Move beyond LEGO to other collaborative tasks — art, construction toys, or even cooking. BRICKs is the first plug-in, not the only one.


[bookmark: _otl6czkurfw2]Beyond BRICKs: The ABA Plug N Play Series
BRICKs is the start of a bigger project. The goal of ABA Plug N Play is to take what we all know works in theory — contrived learning opportunities, meaningful social skills practice, and reinforcement-rich teaching — and make it realistic in everyday ABA.
Other plug-ins will follow: tools for emotion regulation, waiting, peer play, and more. The series isn’t about replacing your clinical expertise — it’s about freeing you up to use it.

[bookmark: _12d3tvn2qefy]Final Word
You don’t need perfect conditions, endless prep time, or a magic group schedule to start teaching social skills. You just need a structure that works with the reality of your setting.
That’s what BRICKs is for.
 So grab a tub of LEGO, print this guide, and try it.
 Your learners don’t need perfect. They need practice.
And BRICKs gets you building.

[bookmark: _7fewybjqedkk]Chapter 13: Case Examples in Action
Theory is nice, but let’s be honest—you don’t know if something works until you’ve seen it run with actual kids in actual environments. That’s where case examples come in. These aren’t cookie-cutter templates, but they’ll give you a sense of how the BRICKs program flexes depending on learner needs, staff capacity, and the setting.

[bookmark: _o3ssd2xsk0gp]Case Example 1: Clinic Setting
Context:
 Three learners, each with their own 1:1 RBT. One BCBA oversees. The goal is to practice group cooperation and peer communication within the clinical schedule.
Setup:
· Each RBT brings their learner into the group room with a small LEGO® set (20–30 pieces to start).

· The BCBA provides the instructions and roles: one learner is the “builder,” another is the “finder,” and the third is the “checker.”

· The facilitator (in this case, one of the RBTs) models and prompts as needed.

Targets Addressed:
· Waiting for turns (communication domain).

· Asking peers for pieces (social domain).

· Tolerating unfinished projects at session end (flexibility/regulation domain).

Notes:
 Because the clinic model requires strict 1:1 staffing, each RBT remains responsible for data collection on their learner while also allowing space for natural peer interaction. This example shows that you don’t need “extra staff” to make BRICKs run—it works within the clinical reality.

[bookmark: _ur5qx9hl4xx1]Case Example 2: In-Home Setting
Context:
 A single learner with an RBT at home. Siblings are around and willing to join. The BCBA is looking for opportunities to generalize social skills into the natural environment.
Setup:
· The RBT sets up a simple shared model (like a car or house).

· The learner and sibling take turns placing pieces while the RBT supports sharing and flexible play.

· The BCBA guides the parent on how to extend the activity later without staff present.

Targets Addressed:
· Initiating play with a sibling (communication/social).

· Compromising on color or piece selection (flexibility).

· Following through to finish a project together (task persistence).

Notes:
 This shows how BRICKs isn’t limited to “therapy time.” With a few tweaks, the same plug-n-play framework strengthens natural relationships—without over-complicating the home routine.

[bookmark: _p2rm6v527hhj]Case Example 3: School Setting
Context:
 A resource room teacher and BCBA collaborate to run BRICKs during indoor recess. Four learners, each supported by a paraprofessional, join together for the activity.
Setup:
· Teacher provides the environment (classroom, LEGO bin).

· BCBA outlines group roles, and paras step in as facilitators.

· Activity runs for 20 minutes during recess, with learners returning to class after.

Targets Addressed:
· Asking a peer for help when missing a piece (communication).

· Accepting peer corrections (“No, that piece goes here”) (flexibility).

· Working together toward a common build (cooperation).

Notes:
 Schools often lack staffing for BCBA-led groups. This example highlights how paras can fill the facilitator role, while the BCBA provides training and oversight. BRICKs adapts to school reality without creating scheduling nightmares.

[bookmark: _4geia3q971en]Key Takeaway
These case examples aren’t scripts—they’re proof of concept. Whether you’re in a clinic, home, or school, the BRICKs framework bends to the environment instead of expecting the environment to bend to it. You don’t need extra hours, fancy resources, or group codes to make it work—you just need a willingness to plug ‘n play..

